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PSY 778, Section 001: Topical Seminar in Developmental Psychology 
Diversity among Contemporary American Families 

University of Kentucky 
SPRING 2020 Course Syllabus 

****Current April 1, 2020****  
 

Instructor: Dr. Rachel H. Farr 
Email: rachel.farr@uky.edu 
Office hours: Thurs 12-2pm, or by appointment (Office: Kastle 012-B; mailbox in Kastle 111-A) 
Class meets: Mon 9:30am-12pm, Kastle 210 (see course schedule for all details) 
 
Course Description and Philosophy: 
 

The notion of the “traditional American family” is transforming. With new historical 
circumstances, families in the United States have become increasingly more diverse. This 
course is intended to provide graduate students in psychology (others may enroll with 
instructor’s permission) with an overview and analysis of a variety of contemporary family 
systems in the U.S., such as single-parent families, adoptive and foster family systems, families 
who have children via reproductive technologies, and families with sexual minority parents. 
Taught from a developmental psychological perspective, graduate students will also gain 
understanding in family systems theory and in research methods for studying family systems. 
Course material will be considered within the context of social issues, questions, and public 
controversies, e.g., “Is the traditional family disappearing?”, “Is the institution of marriage dying 
or changing?”, “Do children need both a mother and a father for optimal development?”. The 
course will address factors that contribute to positive family functioning and healthy outcomes 
for children and parents. Implications for future research, clinical practice, public policy, and law 
surrounding parenting and families (e.g., custody and placement decisions) will be covered.  

Course goals are accomplished through interactive dialogue of course readings, multiple 
opportunities for presentation on course topics, and several course projects/papers. The reading 
list includes reviews, book chapters, and empirical articles (there is no required text to buy). As 
a graduate seminar, this course is designed to be discussion-based. I will lecture minimally to 
convey important information not covered in readings, but we are all responsible for generating 
a stimulating discussion. Thus, it is essential that everyone be prepared to engage in discussion 
every class day! Discussion will involve three key components: (1) reading the assigned 
readings carefully, posting your comments and questions about the readings on Canvas (more 
on that below), and reading others’ comments and questions on Canvas prior to each class, (2) 
take turns throughout the semester as “class discussant” – first providing an integrative 
summary (i.e., summarizing how the readings work together, comparing and contrasting the 
articles) and then guiding discussion by using the Canvas posts your classmates have prepared 
in advance, and (3) take turns as “paper presenter” to present and lead discussion on one 
outside paper during the semester. The final assessment will be a final project (you can select 
from several options that emphasize research and/or teaching) due at the end of the semester.  

I am a big proponent of integrating course assessments that maximize your academic 
success, such as dovetailing assignments with program requirements, enhancing your teaching 
experience, and/or furthering your progress as a researcher. In this way, I have made efforts to 
assign readings, activities, and projects that will facilitate your overall professional development. 
Please use course assessments as you are able to help you in achieving program milestones 
(e.g., preparing your Master’s thesis, considering your allied area) and/or other scholarly 
accomplishments (e.g., working toward submitting a manuscript for publication, writing a grant 
proposal, or developing a lecture for an undergraduate course)! 
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Course Materials: 
 
To contribute actively to the course, students will complete several weekly reading 

assignments, primarily selected from high-quality empirical journals and/or written by topic 
experts available on our course page on Canvas. Log in with your link blue ID and password 
https://uk.instructure.com/. Here, you will have access to the syllabus, readings, and all other 
course materials. There is no required text to purchase for the class.  
 
Grading and Requirements: 
 

Each student will complete several assignments (more details for each assignment to 
follow). First, student attendance, participation, and engagement in class is imperative. Second, 
discussion posts (questions and comments) based on the weekly readings will be generated by 
each student prior to class meetings. Third, each student will facilitate (or co-facilitate) class 1-2 
times, depending on the size of the class. Fourth, students will prepare a presentation on an 
outside article of their choosing and facilitate a class discussion of that paper. Lastly, students 
will do a final project (comprising a final presentation in class and a final paper - both uploaded 
to Canvas) regarding diverse families topics (options below). 
 

Discussion Participation in Class        20% 
Discussion Posts on Canvas:     20% 
Discussion Facilitation in Class:    15% 
Paper Presentation & Discussion in Class:               15% 
Peer Review of Final Project Draft      5% 
Final Project Presentation in Class    10% 
Final Project Paper on Canvas      15% 

Note for students if they audit the course: the final project will be optional, but all 
other aspects of the course will be required.  
 
Discussion Participation in Class (20%): 

 
As dynamic and interactive discussion is at the heart of this course, it is expected that all 

students will, at minimum, read all required readings, attend class regularly (especially as we 
only meet once weekly), and actively participate. I understand that there are some 
circumstances in which you may need to miss a class (e.g., conference attendance). If you need 
to miss a class, you must inform me in advance. One unexcused absence is permitted, but if 
you are facilitating discussion, you are responsible for finding a substitute. Additional absences 
(or absences without finding a substitute) will result in a penalty to your final course grade. In 
addition, after one excused absence, extra assignments will be considered to compensate for 
missed time. The seminar will only be successful if everyone is consistently actively engaged. 
Beyond assessments described, there will be no other assignments, homework, or 
examinations unless extraordinary circumstances prevail. 

 
Discussion Posts on Canvas (20%):  
 

Students should come prepared each week to discuss course readings. By 5pm on Sat 
before our Mon class, please use the Discussion board (via Canvas) to post at least 1 
question and 1 comment about at least 1 of the readings (can be more). Your question(s) 
and comment(s) should be around 250 words in total at minimum (can be longer). They should 
reflect critical thinking about the theories, research design, and/or practical application related to 
the readings. Designated facilitators will use your posts to guide class discussion (see next 

https://uk.instructure.com/
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section). Posts can reflect any of the following (but are not limited to): (1) strengths and 
weaknesses of the theoretical arguments and evidence presented; (2) relations and integration 
between the readings for the current week or from across the course; or (3) unanswered 
questions raised by the work. Your post may focus on a single reading but should be informed 
by the week’s readings as a whole. Posts are meant to help you think through and clarify your 
reactions to and thoughts about the readings as well as to point me (and discussants) to areas 
for clarification and interest. My goal is for you to engage deeply and critically with the readings 
(but note that critical does not mean negative – if you criticize an idea or a study, you should 
also provide alternative ways of thinking or a possible resolution). Your posts will be evaluated 
in terms of their relevance, your demonstrated understanding of the readings, and your overall 
engagement with the topics (e.g., raising critical questions, connections, and/or insights).  

Note: you need not submit a post for any weeks in which you are a discussion facilitator 
or co-facilitator (but you do when you present a paper – see below).  

 
Discussion Facilitation in Class (15%)  
 

Each student, or a pair of students (depending on the size of the class), will be in charge 
of leading 1-2 classes throughout the semester covering material on the syllabus (there are 11 
weeks of content, not counting Week 1, presentation weeks, or other breaks). You are 
encouraged to sign up for topics that are of particular interest to you (we’ll do this in class the 
first week). For (co-)facilitating class discussions on the weekly readings, please prepare a 
brief (10 minutes max) integrative summary and/or mini-presentation. You do not need to cover 
every point – focus on the highlights and anything that you found particularly striking about the 
reading. Compare and contrast the readings – how do they connect and how do they differ? 
Please also find a brief news item that is related to the weekly reading and plan to briefly 
summarize and share with the class. You are welcome to be creative and include other 
relevant information on the week’s topic, including video clips and/or other data sources (but this 
is not required). Feel free to check in with me for such resources. Using student questions 
posted by the Fri night deadline, organize and select 4-5 provocative questions (and add your 
own!) to ask the class and stimulate discussion. Facilitators should come prepared to class at 
minimum with their brief integrative summary, news item, and discussion questions. Your 
integrative summary and discussion facilitation questions can be shared with the class after you 
facilitate by adding it to the week’s Discussion board as a new post.  

Note: all except facilitators are expected to complete weekly posts.  
 

Paper Presentation & Discussion in Class (15%): 
 

Once over the course of the semester, you will present a paper to the class and lead a 
discussion about it. This will be an empirical paper that you will identify and choose yourself 
based on the readings for that class. So let’s say there are 4 assigned readings for a class. If 
you are to present during that class, you will read the 4 assigned readings, find one empirical 
paper either cited in or closely related to those readings that you find especially interesting, 
intriguing, and/or surprising. You will read that paper in detail and come prepared to describe 
the paper to the class, answer questions, and lead an informed discussion about the paper and 
its findings. You should summarize the paper (no PowerPoint needed, but if you do, then please 
only sparingly), presenting questions, problems, critiques, and connections with the readings for 
that class (and if you want, with other relevant literature), and guiding the discussion. The most 
important part of these paper presentations is raising critical, thought-provoking questions, 
drawing connections with other literature, and leading a strong discussion. Papers could be 
theoretical or empirical or focus on methodological or statistical approaches. You should pursue 



4 
 

a paper from which you (and your classmates) will derive benefit from spending additional time 
studying it and facilitating discussion about it (note: discussion will be about 15-20 minutes).  

Note: Please send me the paper that you have chosen by the Sat (5pm) before class 
(same deadline as discussion posts, which you are expected to do during the week you are 
“paper presenter”). After I review your article, please upload to Canvas (on the Discussion post) 
for reference. If you would like to discuss your paper with me ahead of time, please email me by 
mid-week of the preceding week with questions/comments and/or to set up a time to meet. Your 
classmates do not need to read the article you choose in advance of your paper presentation. 

 
Final Project: Peer Review (5%), Class Presentation (10%), Paper (15%; Total: 30%)   
 

For your final project, you have FIVE options. Please choose the option that best fits with 
your current and long-term professional and academic goals. Whatever option you choose, you 
are required to submit a 250-word project plan on Canvas during the 4th week of class. All 
students will briefly present (i.e., 10-12 minutes via PowerPoint) their final project during the last 
class meeting. Your presentation will happen about a week in advance of your final paper 
deadline; as such, these presentations need not reflect your fully finished paper product. Rather, 
the presentation is an opportunity for you to share your thinking and work with your classmates. 
It also ensures you are making headway on your final paper and provides a time for you to 
solicit and receive feedback about your project. I am happy to meet with you anytime during the 
semester to discuss your ideas, review rough drafts, and provide guidance as needed.  

In addition, just after the midway point of the semester, students will engage in a formal 
peer review process using a prepared draft of their final paper. In conversation with the class, 
the instructor will pair up students. The first deadline (exact dates TBA) will be for students to 
send a prepared draft (i.e., far enough along to solicit productive feedback) of their final paper to 
their peer reviewer. One week later, the second deadline will be for peer reviewers to provide a 
formal written review to the student whose draft had been assigned to them. (Separate 
guidance and instructions for writing the peer review will be provided.) Students should ensure 
they post their drafts and peer reviews on Canvas, as well as individually provide them (via 
email or Canvas message) to the students with whom they are paired for peer review. 
 
Option 1 – Develop a Lecture on Diverse Families: 
Please prepare a full lecture (e.g., 50 minutes) on a diverse families topic of your choosing, 
geared for undergraduate students, perhaps as part of an introductory psychology or other intro-
level social sciences course. I would strongly encourage you to attend to how you would involve 
interaction and discussion opportunities with the students in your class. Please video-record 
yourself giving the lecture. Alternatively, you could give your lecture in PSY 100 or PSY 223 or 
another relevant undergraduate course in family sciences or another related field (please talk to 
the respective instructors to explore this option). Plan to upload your lecture PowerPoint and 
this video file to Canvas as your “final paper.” Your final paper should also include your 
reflections on the process of developing and completing this assignment. How has content 
covered in this course informed the development of your lecture? Your presentation in class 
could be a shortened version of your lecture and your reflections on the process. 
 
Option 2 – Write a Research-Based Paper: 
You will write a research paper (approximately 10-12 double-spaced pages without References; 
APA style) on any aspect of diverse families that goes beyond the course. This could be a 
literature review (i.e., think the “Introduction” section of an empirical paper you would write) that 
also argues for needed improvements (conceptually and/or methodologically) in the field. 
Alternatively, your final paper could be a full-length manuscript (likely longer than 10-12 pages) 
regarding your own empirical research in some way related to diverse families. This paper may 
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also serve as the basis or a part of your Master’s thesis, Qualifying Exam proposal, etc. In 
developing the plan for your final project, it is critical to distinguish how your project goes 
beyond what we cover in class. Although you may use readings and other resources from class, 
you must incorporate additional references.  
 
Option 3 – Diverse Families Scholar Project: 
Students could research the career of a well-known and noteworthy expert who has devoted 
their scholarly careers to the study of diverse families. The paper and presentation would 
involve a pointed discussion of the theories, empirical contributions, career, and life of a scholar 
whose work has had a major influence on the field. Some ideas for selecting this scholar could 
be generated by reviewing the course reading list, and I am happy to brainstorm. This is an 
opportunity to network and connect with a notable scholar, and to explore their life and work 
more in-depth. Choose someone of interest to you – perhaps someone you would like to get to 
know! If feasible (scholar is living and willing), “interview” them by email or phone (or Skype, 
Zoom, etc.). Some biographical information will be helpful. Please also mention why the scholar 
and their work focus is particularly important to you (e.g., give some autobiographical context for 
your scholarly interests). Recommended readings (3-4) written by the scholar should be 
provided as a part of your presentation. The final paper will be a summary of what you learned 
from your research and interview, as well as your own reflections (i.e., autobiographical lens). 
 
Option 4 – Conduct Secondary Data Analyses:  
If interested in a collaborative opportunity to conduct and write up secondary data analyses 
(with the goal of preparing a publishable manuscript) related to diverse families, students could 
work with existing data from my lab to complete this final project. Longitudinal data 
(representing 2 time points: early and middle childhood) are available regarding child 
development, parenting, couple relationships, family dynamics, and individual adjustment from 
multiracial adoptive families including lesbian, gay, and heterosexual parents and their children, 
as well as children’s teachers. Survey, interview, and family interaction data are represented. As 
such, many possible project options are possible. I am also open to this being a joint or team 
venture with other students in the class. Talk to me for more information and with questions. We 
can discuss project directions and whether IRB approval will be necessary. 
 
Option 5 – Write a Research Proposal for a Grant Application: 
Lastly, if interested, students could use the final project to design a research proposal for a 
major grant application (e.g., the NSF predoctoral fellowship, Ford Foundation Diversity 
Fellowship, NIH NRSA F-series grant) that is in some way relevant to diverse families. 

 
NOTE: For the final paper and class presentation, the following questions and issues generally 
should be addressed (some are more relevant depending on the project option you select):  

 
• What is the type of family system you selected? Describe this family system (and be very 

specific about how broadly or narrowly you define this family system), and discuss particular 
dynamics or issues that may be unique or interesting for family members.  

• What research has been conducted to date on your family system? What do we know from 
the literature about these families? I encourage you to find empirical, peer-reviewed original 
research journal articles from the last 10 years on your topic.  

• What factors contribute to well-being, health, and psychological adjustment among 
members in your family system? What promotes positive outcomes? Are there unique 
factors (including risk factors) to consider in these families?  



6 
 

• What future research could be helpful on your family system? What gaps in the literature 
remain that you think should be addressed? (and why?) 

• What public policy or legal issues surround your topic, or are relevant for your family 
system? Are current or historical cultural contexts important to consider? (and why?) Are 
there important social implications from the research on these families? (Describe.) 

 
Excused Absences:  
 

Attending class and completing assignments are expected. Occasionally, circumstances 
arise that are out of your control and cause you to miss class or assignments (or be late in 
turning them in). Senate Rule 5.2.4.2 defines the following as acceptable reasons for excused 
absences: (a) serious illness, (b) illness or death of family member, (c) university-related trips, 
(d) major religious holidays, and (e) other circumstances found to fit “reasonable cause for 
nonattendance” by the professor. Faculty have the right to request “appropriate verification” 
when students claim an excused absence because of illness or death in the family. Students 
anticipating an absence for a major religious holiday are responsible for notifying the instructor 
in writing of anticipated absences due to their observance of such holidays no later than the last 
day in the semester to add a class. Information regarding dates of major religious holidays may 
be obtained through the University Liaison in the Dean of Students Office, 2 Alumni Gym, (859) 
257- 2754. Students are expected to withdraw from the class if more than 20% of the classes 
scheduled for the semester are missed (excused or unexcused) per university policy. 
 
Academic Integrity:  
 
 Per university policy, students shall not plagiarize, cheat, or falsify or misuse academic 
records. Students are expected to adhere to University policy on cheating and plagiarism in all 
courses. The minimum penalty for a first offense is a zero on the assignment on which the 
offense occurred. If the offense is considered severe or the student has other academic 
offenses on their record, more serious penalties, up to suspension from the university may be 
imposed. Plagiarism and cheating are serious breaches of academic conduct. Each student is 
advised to become familiar with the various forms of academic dishonesty as explained in the 
Code of Student Rights and Responsibilities. Complete information can be found at the 
following website: http://www.uky.edu/Ombud. A plea of ignorance is not acceptable as a 
defense against the charge of academic dishonesty. It is important that you review this 
information as all ideas borrowed from others need to be properly credited. 
 
Students with Disabilities: 
 

It is the policy of the University of Kentucky to accommodate individuals with disabilities 
pursuant to federal law and the University’s commitment to equal educational opportunities.  If 
you have a documented disability that requires academic accommodations, please see me as 
soon as possible during my scheduled office hours. In order to receive accommodations in this 
course, you must provide me with a Letter of Accommodation from the Disability Resource 
Center (Contact: Director David T. Beach, dtbeac1@uky.edu; Multidisciplinary Sci Bldg, #407, 
725 Rose St, (859) 257-2754; http://www.uky.edu/StudentAffairs/DisabilityResourceCenter/) 

 
Class Schedule: 
 
Date (Mon) Topic 
**Jan 20 **NO CLASS – MLK JR DAY 

http://www.uky.edu/Ombud
mailto:dtbeac1@uky.edu
http://www.uky.edu/StudentAffairs/DisabilityResourceCenter/
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Week 1: Jan 27 Introduction to the course 

Week 2: Feb 3 Historical contexts and current theorizing about family 
 

Week 3: Feb 10 Diversity of family formation (including single and non-married 
parents, childfree families, etc.); factors important to all families 

Week 4: Feb 17 Cohabitation, marriage, divorce, remarriage, and step-
parenting/blended families 
**Notify instructor of Final Project topic choice (submit short 
paragraph on Canvas) 

Week 5: Feb 24 Adoptive families – overview 
 

Week 6: Mar 2 Foster and kinship care families; grandparent families; other 
caregiver families 

Week 7: Mar 9 Sexual minority parent families; sexual minority children 
**midterm: Mar 9; grade window Mar 2-16  

**Mar 16 **SPRING BREAK – NO CLASS 
Week 8: Mar 23 Gender minority parent families; gender diverse children 

 
Week 9: Mar 30 Racial/ethnic minority families; transnational and immigrant families 
Week 10: Apr 6 Transracial adoption, multiracial/ethnic families, and interracial 

couples 
Week 11: Apr 13 Families formed through assisted reproductive technologies (ART) 

**Drafts of final projects due to peer reviewers (Email, Canvas) 
Week 12: Apr 20 Course summary; directions for theory and methods; implications for 

public policy and law 
**Peer reviews due (Email, Canvas) 

Week 13: Apr 27 Final Project Presentations (last class) 
**Final papers due by Mon May 4, 11:59PM (submit on Canvas) 

**Spring 2020 semester calendar: https://www.uky.edu/registrar/spring-2020-semester 
 
Reading list: *Note: I’ll provide a suggested order of readings in advance of each week. 
 
Week 1: Introduction to the course 
 
Week 2: Historical contexts and current theorizing about family 

 
Furstenberg, F. F. (2014). Fifty years of family change: From consensus to complexity. Annals  

of the American Academy of Political and Social Science, 654, 12-30. 
doi:10.1177/0002716214524521 

 
Murry, V. M., Butler-Barnes, S. T., Mayo, G. T. L., & Inniss, T. M. N. (2018). Excavating new  

constructs for family stress theories in the context of everyday life experiences of Black 
American families. Journal of Family Theory & Review, 10, 384-405. 
doi:10.1111/jftr.12256 
 

Russell, S. (2019). Social justice and the future of healthy families: Sociocultural changes and 
challenges. Family Relations, 68, 358-370. doi:10.1111/fare.12358  

https://www.uky.edu/registrar/spring-2020-semester


8 
 

Walsh, F. (2016). Family resilience: A developmental systems framework. European Journal of 
Developmental Psychology, 13, 313-324. doi:10.1080/17405629.2016.1154035 

Week 3: Diversity of family formation (including single and non-married parents, 
childfree families, etc.); factors important to all families 

Cenegy, L., Denney, J., & Kimbro, R. (2018). Family diversity and child health: Where do same‐
sex couple families fit? Journal of Marriage and Family, 80, 198-218. 
doi:10.1111/jomf.12437 

Goldscheider, F., Scott, M. E., Lilja, E., & Bronte-Tinkew, J. (2015). Becoming a single parent: 
The role of father and mother characteristics. Journal of Family Issues, 36, 1624-1650. 
doi:10.1177/0192513X13508405 

Harrington, R. (2019). Childfree by choice. Studies in Gender and Sexuality, 20, 22-35. 
doi:10.1080/15240657.2019.1559515  

Murry, V., & Lippold, M. (2018). Parenting practices in diverse family structures: Examination of 
adolescents’ development and adjustment. Journal of Research on Adolescence, 28, 
650-664. doi:10.1111/jora.12390.  

Week 4: Cohabitation, marriage, divorce, remarriage, and step-parenting/blended families 
 
Demir-Dagdas, T., Isik-Ercan, Z., Intepe-Tingir, S., & Cava-Tadik, Y. (2018). Parental divorce  

and children from diverse backgrounds: Multidisciplinary perspectives on mental health, 
parent-child relationships, and educational experiences. Journal of Divorce & 
Remarriage, 59, 469-485. doi:10.1080/10502556.2017.1403821 

 
Johnston, C. A., Cavanagh, S. E., & Crosnoe, R. (2020). Family structure patterns from 

childhood through adolescence and the timing of cohabitation among diverse groups of 
young adult women and men. Developmental Psychology, 56, 165-179. 
doi:10.1037/dev0000842 

 
Raley, R. K., Sweeney, M. M., & Wondra, D. (2015). The growing racial and ethnic divide in  

U.S. marriage patterns. Future of Children, 25, 89-109. doi:10.1353/foc.2015.0014 
 
Wal, R., Finkenauer, C., & Visser, C. (2019). Reconciling mixed findings on children’s  

adjustment following high-conflict divorce. Journal of Child and Family Studies, 28, 468-
478. doi:10.1007/s10826-018-1277-z 

 
Week 5: Adoptive families – overview 
 
Lo, A. Y. H., Grotevant, H. D., & McRoy, R. G. (2019). Ethical considerations in adoption  

research: Navigating confidentiality and privacy across the adoption kinship network. 
Adoption Quarterly, 22, 75-93. doi:10.1080/10926755.2018.1488328 

 
Palacios, J., Adroher, S., Brodzinsky, D. M., Grotevant, H. D., Johnson, D. E., Juffer, F. et al.  

(2019). Adoption in the service of child protection: An international interdisciplinary 
perspective. Psychology, Public Policy, and Law, 25, 57-72. doi:10.1037/law0000192 
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Pinderhughes, E. E., & Brodzinsky, D. M. (2019). Parenting in adoptive families. In M. H.  
Bornstein (Ed.), Handbook of parenting: Children and parents (3rd Ed., Vol. 1, pp. 322-
367). New York, NY: Routledge. 
 

Wiley, M. O. (2017). Adoption research, practice, and societal trends: Ten years of progress.  
American Psychologist, 72, 985-995. doi:10.1037/amp0000218 
 

Week 6: Foster and kinship care families; grandparent families; other caregiver families 
 
Dunifon, R. E., Near, C. E., & Ziol, G. K. M. (2018). Backup parents, playmates, friends:  

Grandparents’ time with grandchildren. Journal of Marriage and Family, 80, 752-767.  
doi:10.1111/jomf.12472  

 
Hayslip, B., Fruhauf, C., & Dolbin-Macnab, M. (2019). Grandparents raising grandchildren: What  

have we learned over the past decade? The Gerontologist, 59, e152-e163.  
doi:10.1093/geront/gnx106 

 
Klesse, C. (2019). Polyamorous parenting: Stigma, social regulation, and queer bonds of  

resistance. Sociological Research Online, 24, 625-643. doi:10.1177/1360780418806902 
 
Spong, B., & Homstead, K. (2019). Treehouse: Intergenerational community as intervention.  

Rudd Adoption Research Program Publication Series: The Future of Adoption. 
University of Massachusetts Amherst. Amherst, MA. Retrieved from 
https://www.umass.edu/ruddchair/sites/default/files/rudd.spong.pdf 

 
Turney, K. & Wildeman, C. (2016). Mental and physical health of children in foster care.  

Pediatrics, 138, e20161118. doi:10.1542/peds.2016-1118  
 
Week 7: Sexual minority parent families; sexual minority children 
 
Acosta, K. L. (2018). Queering family scholarship: Theorizing from the borderlands. Journal of  

Family Theory & Review, 10, 406-418. doi:10.1111/jftr.12263 
 
Huebner, D., Roche, K., & Rith, K. (2019). Effects of family demographics and the passage of  

time on parents’ difficulty with their lesbian, gay, or bisexual youth’s sexual orientation. 
Archives of Sexual Behavior, 48, 1581-1588. doi:10.1007/s10508-019-1430-9 

 
Mills‐Koonce, W., Rehder, P., & McCurdy, A. (2018). The significance of parenting and parent- 

child relationships for sexual and gender minority adolescents. Journal of Research on  
Adolescence, 28, 637-649. doi:10.1111/jora.12404 

 
Reczek, C. (2020). Sexual‐ and gender‐minority families: A 2010 to 2020 decade in review.  

Journal of Marriage and Family, 82, 300-325. doi:10.1111/jomf.12607 
 
Week 8: Gender minority parent families; gender diverse children 
 
Hafford‐Letchfield, T., Cocker, C., Rutter, D., Tinarwo, M., McCormack, K., & Manning, R.  

(2019). What do we know about transgender parenting? Findings from a systematic 
review. Health & Social Care in the Community, 27, 1111-1125. doi:10.1111/hsc.12759 
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McGuire, J. K., Kuvalanka, K. A., Catalpa, J. M., & Toomey, R. B. (2016). Transfamily theory:  
How the presence of trans* family members informs gender development in families. 
Journal of Family Theory & Review, 8, 60-73. doi:10.1111/jftr.12125 

 
Spivey, L., Huebner, D., & Diamond, L. (2018). Parent responses to childhood gender  

nonconformity: Effects of parent and child characteristics. Psychology of Sexual 
Orientation and Gender Diversity, 5, 360-370. doi:10.1037/sgd0000279 

 
Tornello, S., Riskind, R., & Babić, A. (2019). Transgender and gender non-binary parents’  

pathways to parenthood. Psychology of Sexual Orientation and Gender Diversity, 6, 
232-241. doi:10.1037/sgd0000323 

 
Week 9: Racial/ethnic minority families; transnational and immigrant families 
 
Anderson, R. E., & Stevenson, H. C. (2019). RECASTing racial stress and trauma: Theorizing 

the healing potential of racial socialization in families. American Psychologist, 74, 63-75.  
doi:10.1037/amp0000392 
 

Jordan, L. P., Dito, B., Nobles, J., & Graham, E. (2018). Engaged parenting, gender, and  
children’s time use in transnational families: An assessment spanning three global 
regions. Population, Space, and Place, 24, e2159. doi:10.1002/psp.2159 

 
Lu, Y., He, Q., & Brooks-Gunn, J. (2020). Diverse experience of immigrant children: How do  

separation and reunification shape their development? Child Development, 91, e146-
e163. doi:10.1111/cdev.13171 

 
Rodríguez De Jesús, S. A., Updegraff, K. A., Umaña, T. A. J., McHale, S. M., & Zeiders, K. H.  

(2019). Mexican‐origin youth’s cultural orientations and values: Do older sisters and 
brothers matter? Child Development, 90, e675-e687. doi:10.1111/cdev.13106 

 
Week 10: Transracial adoption, multiracial/ethnic families, and interracial couples  
 
Atkin, A. L., & Yoo, H. C. (2019). Familial racial-ethnic socialization of multiracial American  

youth: A systematic review of the literature with MultiCrit. Developmental Review, 53. 
Advance online publication. doi:10.1016/j.dr.2019.100869 

 
Killian, C., & Khanna, N. (2019). Beyond color‐blind and color‐conscious: Approaches to racial  

socialization among parents of transracially adopted children. Family Relations, 68, 260-
274. doi:10.1111/fare.12357 

 
Rosenthal, L., Deosaran, A., Young, D. L., & Starks, T. (2019). Relationship stigma and well- 

being among adults in interracial and same-sex relationships. Journal of Social and 
Personal Relationships, 36, 3408-3428. doi:10.1177/0265407518822785 

 
Waring, C. D. L., & Bordoloi, S. D. (2019). “I don’t look like her”: Race, resemblance, and  

relationships in multiracial families. Sociological Perspectives, 62, 149-166. 
doi:10.1177/0731121418809696 
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Week 11: Families formed through assisted reproductive technologies 
 
Anderson, K. N., Rueter, M. A., Connor, J. J., Chen, M., & Damario, M. (2015). Conformity  

expectations: Differential effects on IVF twins and singletons’ parent-child relationships 
and adjustment. Journal of Family Psychology, 29, 558-567. doi:10.1037/fam0000122 

 
Carone, N., Baiocco, R., Manzi, D., Antoniucci, C., Caricato, V., Pagliarulo, E. et al. (2018).  

Surrogacy families headed by gay men: relationships with surrogates and egg donors,  
fathers’ decisions over disclosure and children’s views on their surrogacy origins. Human  
Reproduction, 33, 248-257. doi:10.1093/humrep/dex362 

 
Golombok, S. (2013). Families created by reproductive donation: Issues and research. Child  

Development Perspectives, 7, 61-65. doi:10.1111/cdep.12015 
 
Golombok, S., Ilioi, E., Blake, L., Roman, G., & Jadva, V. (2017). A longitudinal study of families  

formed through reproductive donation: Parent-adolescent relationships and adolescent  
adjustment at age 14. Developmental Psychology, 53, 1966-1977. 
doi:10.1037/dev0000372. 

 
Zadeh, S., Illoi, E. C., Jadva, V., & Golombok, S. (2018). The perspectives of adolescents  

conceived using surrogacy, egg or sperm donation. Human Reproduction, 33, 1099-
1106. doi:10.1093/humrep/dey088 

 
Week 12: Course summary; directions for theory & methods; implications for public 
policy and law 
 
Hank, K., & Steinbach, A. (2019). Families and their institutional contexts: The role of family 

policies and legal regulations. Kölner Zeitschrift Für Soziologie Und Sozialpsychologie, 
71, 375-398. doi:10.1007/s11577-019-00603-z 

 
Lerner, R. M., & Chase, P. A. (2019). Toward theoretical and methodological innovations in the  

evidence base for family policy: A commentary. Journal of Family Theory & Review, 11, 
39-46. doi:10.1111/jftr.12313 

 
Ooms, T. (2019). The evolution of family policy: Lessons learned, challenges, and hopes for the  

future. Journal of Family Theory & Review, 11, 18-38. doi:10.1111/jftr.12316 
 
Pesando, L. (2019). Global family change: Persistent diversity with development. Population  

and Development Review, 45, 133-168. doi.10.1111/padr.12209 
 

Week 13: FINAL PROJECT PRESENTATIONS 
 
 

 


